The Collins Writing Program
Focus Correction Areas (FCAs) for Narrative Writing
Grades 6-8

The Common Core categorizes writing into three types: argument, informative/explanatory, and
narrative. This document provides users of the Collins Writing Program with focus correction
areas (FCAs) for narrative writing in grades 6 to 8. The FCAs listed and described here do not
include all writing skills (conventions of language, style, etc.) but instead focus on the critical,
specialized skills that students will need to be effective narrative writers. In addition, it would be
impossible to focus on the FCAs listed here and not teach many of the other Common Core State
Standards; for example, the skills we list as FCAs also impact Standard 4 (clear writing),
Standard 5 (revision), Standard 6 (using technology to produce and publish), Standard 7
(conduct short and sustained research), Standard 8 (gather information), Standard 9 (draw
evidence), and Standard 10 (write routinely).

The Core introduces narrative writing in kindergarten with Anchor Writing Standard 3: “Use a
combination of drawing, dictating, and writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they occurred, and provide a reaction to what
happened.” In grade 3, when the tests are introduced, Anchor Writing Standard 3 asks students
to “write narratives to develop real or imagined experiences or events using effective technique,
descriptive details, and clear event sequences.” In grade 6, the Anchor Standard adds “relevant
descriptive details and well-structured event sequences.”

Narrative Vocabulary: On page 2 is a list of general academic vocabulary words related to
narrative writing. It is not a complete list but is an excellent starting point.

Critical FCAs List: Beginning on page 3 is a list of critical FCAs. In column two, each FCA is
described and referenced to the specific standard in the Core. Column three has examples of
student-level text that would meet the standard set by each FCA.

Eight-Step Process: On page 6, you'll find an eight-step process to teach FCAs to mastery.
Don’t let the fact that there are eight steps cause undue concern about time. The steps include
activities you are doing already and may be done over a period of days or weeks. In addition, the
steps use all aspects of the Collins Writing Program, from Type One, accessing and assessing
prior knowledge, to Type Five, publishing the best examples for the class to use as models.
Because the FCAs listed on pages 3-5 are so critical, the time spent teaching and perfecting
them is well worth the investment.

Consistent Terminology: Because the Common Core Standards are for literacy in all subjects,
we encourage teachers to use the FCAs as they are presented here so that students have a
consistent set of expectations and a common language across subjects and grades. Some
teachers might find these FCAs too prescriptive or formulaic, and, for our most sophisticated
writers, this criticism may be valid, but for many of our students, these standards and FCAs will
be new and will need to be presented as clearly as possible. As students become more capable
narrative writers, consider adding qualifiers to make the FCAs more rigorous.

As you consider how specific to make an FCA, remember that the tests for the Core (PARCC and
Smarter Balanced Assessment Consortium) are same day events. Students will not have the
benefit of extended time to consider and reconsider their approach and structure. The FCAs
provided here will give students specific criteria that is essential for narrative writing. Students
will be able to show their creativity and style through word choice, sentence structure, selection
of details, examples, and text structure.
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The Collins Writing Program
Focus Correction Areas (FCAs) for Narrative Writing
Grades 6-8

Narrative Vocabulary: The Core divides vocabulary into two types: domain specific and general
academic. Domain-specific words and phrases are “specific to a particular field of study,” and,
therefore, are more likely to be taught directly. General academic words and phrases are
“vocabulary common to written texts but not commonly a part of speech” (CCSS, Appendix A, p.
42). David Coleman, one of the authors of the Common Core, calls general academic vocabulary
“the language of power.” As you introduce students to the Standards, take care to define words
that students will need to understand. Here are some general academic terms with brief,
student-friendly definitions that students will need to know:

capture to hold the attention of the reader
clause one part of a complex or compound sentence with its own subject and
predicate
concrete dealing with facts and certainties; not general ideas
connection linking events together, showing the reader how they are related
context the information surrounding a word or phrase that determines exactly
how it was meant
convey to tell or explain clearly so that the reader can understand without
confusion
descriptive giving an explanation of what something is like; how things can be seen,
heard, or felt in some way
engage to get and hold the attention of
logical each idea that follows is connected to the one before so that it makes
sense
orient to give knowledge of a new situation; to become familiar with
pacing the speed at which the story moves along and the way in which the story

point of view

is revealed

in narrative writing, the position of the narrator in a story: first-person,
second-person, or third-person

precise exact; expressed clearly and not in general terms
reflection in narrative writing, when a character describes learning resulting from
the events or actions
relevant closely relates to and supports the point you are making

sensory language

words relating to the senses of sight, touch, sound, smell, and taste

setting the particular place and time where an event occurs
shift a change in time frame or setting
time frame the length of time during which an event or experience develops

transitional words

well-structured

a word or phrase that helps the story change from one setting or time
frame to another

organized; logical

The Collins Writing Program strongly recommends the Vocabulary Card assignment in Improving
Student Performance (pp. 73-76) as a strategy to teach these terms.

2.4.2016 Page 2



¢ a3e(d

910Z'%'¢

'9G—¢G "dd ,,a1pes SSIIAL, ‘'8 apelo ‘Bulllip uspnls Jo sajdwes ) xipuaddy spaepuels 81e1s 8100 Uowwo) wody sajdwexs 2

JéeAh
aney Jjas 1ood AW pue aWw 9a8s aWo) ¢alay
,ulop nys, 3eym,, 49j/oy p|nom ays ,jessiopl,

(ec'8'/'9°M) '9ouanbas juans |e2160| pue
paziuebuo ue ybnoiyy A103s ayj uj suayoeleyd
93 pue J3||93AJ03S 9Y3 S90NpoJiul JUspniIs

slJajoedeyd/Jojeddeu oJul g

'S2110]S 13y 03 uajsii pue yoiod pjo Agqgeys
18y3 U0 IS pjnom [ uaym sAep ayi ssiw |

‘Aay3 ay ‘1 "B 'Auo]s
ay3 bui@3 ate Asyy uosiad yoiym ui ayedipul
1BY3 SpJIoM 33 9|2412 sjuapnis aAeH :diL

(eg'8’/£ M) "uoneniys

10 JUSAD 2y} plemoO3] apniille [|eI3A0 9Y] S|eaAdl
pue ‘pJiyl Jo uosiad 3s41) ‘lojelieu |euUIDIXD

ue Jo Jajoeleyd e {A103s ayj buijey st oym

JO 9suas e sapiaolad juapnis ‘g pue / sapedb ug

(8-, sope.b)

MBIIA Jo julod ysijqeisy -"eg

PEINEES
JJ13S ued 1 Ing ‘sAep Jawiwins uo yaiod Jay uo
Jd1eyd buijood sy uj s3is 1obuoj ou aIpes Ssip

*AdIsolnd
pue }saJajul ,slopead ay3 ainided 03 uoide ul
Jajoeueyd e uo anbojeip asn sjuspnis aAeH :dip

(eg'8'2'9'M)

*1S9493U1 10 AJISolInD ,siapead ayj saJinided jey)
Jauuew e ul ‘aoe|d pue awi} buipnpul ‘uoneniis
Jd0 Em_QoLQ e JO 9SUoaS Jeo|d ke Sajkeadd Juspnls

6ui11}9s B 1x23u0d buibebuy "1

13 1dWVX3

NOILdI¥OS3d

SvO4d

uoISN|DU0d DAY

spiom 3s1da.4d /A1osuas

s|iejop juend|dy

S1IUdAD JO ddudnbas ae’d|)

Buioed /anbojeiq

sJajoedeyd/Jojelleu adnNpoajul
MB3IA jo julod ysijqeijsy -e

BuIl}as @ Ixajuo0d buibebuy -t

NSO N

uoISN|DU0d DAY

spiom 3s1da.ad /A1osuas

s|iejop juend|dy

S1IUDAD JO 2dudnbas aed|)

Buioed /anbojeiq

sJajoedeyd/iojelleu adNpoIul
MB3IA jo julod ysijqeijsy -e

Buiyas B Ixajuo0d buibebuzy "t

NS InON

uoiIsnpuo)
splom 3s10a.4d /A1osuds

S|1e}ap JUeAI|DY

SJUDAD jO 2duanbas Je’d|)
Buiped /anbojeia
si9joedeyd/Jojelleu adnpoajul
Buiy}as g Ixaju0d buibebuz

“aNMEINON

8 @pe.) 10} sydd

L dped)d 10j sydd

9 9ped) .10} syYdd

"So0UaNbas JUaAS painidnJiis-j[am pue ‘sjiejap aAldlIdSap JUeAd[a]
‘anbiuyda] aA1328/42 BbuISN SJUBAS 10 S9dUBLIadXD pauibel) 1o |eal dojaAsp 0] SaAjelleu 33l plepuels Joysuy

(g 10 Y |9AST 238 X28YD 93S ‘Sy¥D4 SUOIUSAUOD) 104 :DJ0N)

8-9 sope.n ‘Buniip dAneLIEN SS24ppy 03 (Sy)d) seady uoi}da.410) sndo4

weuboid buniipm suljod ayl




¥ 98ed 9102%'C

'an|q ul sbuij@a) pue

‘uaalb ul syybnoyz ‘mojoA ui suonde Jybiybiy
sjuapn3s aAey ‘snooj buipeadjooud e sy :digl
‘SoAea| uwnine ‘buildiml ay3 Ispiuie

asnoy 43y 03 dn pa33043 [ ‘Jooyds 4d1je oS (Pe"8'L'9"M)

'sJajoedeyd ay3 Jo sbuipay pue ‘syybnoys

‘uayo3n buijjaws 39aMs Jay uj buood wo.y ‘uonoe ayy aunyded Jo aian3oid anbiun ‘aegpd

paule3s ssalp Jawwns Jai ‘Apog umoiq ‘biq e auibew Jopead ay3 djay 1eys s|ierap Alosuas
Jay Jo Aems Auans yum bupjeanbs uieyd pjo ay 9AIRdIIDSap pue spJom Dd14109ds sash Juapnis spiom 3s1daad/A1osuas "9

'2N|q ul sonsialdeseyd |eodisAyd

. 'uana Ajwey ‘sydoad * - pue ‘uaaJb ul soe|d ‘moj|eA ul swn ybiybiy

sbuiyz 396104 1oy saxew I ‘oseasip s,Jawiayz|y sjuapnis aAey ‘snooy buipeadjoold e sy :dil

"'9SPLaSIp e sey uosuyor SSiy,, ‘ples euiep)
(PE8’2'9'M) "21n3o1d

‘86T JO Aep dawiwins anbiun e 23ea4d 03 soisIAeIRYD |BIISAYd pue
AJDAD 5915002 2Ipes ssip bulig 03 pasn [ | ‘soe|d ‘awiy Jo s|ie3op aARdLIDSSp Sppe juapnis S|Ie}op JUBAIIDY 'S

"193jealay] ‘Ajgusnbasqgns ‘uoos ‘Ajsnoinaid
‘BoU0 “IxvU “aliymueawl ‘Ajp3elpawiiul ‘Al1awW10
‘Aq pamojjo) “3s41) ‘Ajjeuly ‘burinp ‘Aj2uaJinduod

‘840j8q ‘awi} siy3 3e quiod siy3 je ‘usy;

pue jey3 4oye 69 ‘asn 03 splom uonisuel]
‘Adonels padedsa |[edodwal Jo 3S1| B UM Sjuapnis apinodd :dil

oym Jayjowpuelb aay Jo aw pjo3 92U0 ays
(0£°8°2'9' M) *1opead ay3 buisnjuod

'paIe3s INOYIIM Jayjoue 03 Wi} SUO Wody 4o Jayjoue
JO0Y2S Uaym Juanba.y ssa| awedaq SSIA A 01 9oe|d SUO WO Sia3oeIRYDd S9AOW JUSpNIS
"8/Iym e uj aipes "SJUSA® JO @duanbas ay) abeuew o)
SSIW U23s J,uaAey [ ‘bunjuiyl sem [ Aep aup sasne|d pue ‘saselyd ‘spJom |euonyisuel) sasn
JUSpNIS "9AjEIIRU BU] MO||0) AjISES URD J9peal

1 sn Ag bupyjem awed Jojhe] Awwir ‘9auo 3Y3 0S J9pJ0o awiy Jo asuas e sapiaold Juspnis SJU3AD Jo dduanbas D P

*A103s e jo buiped
ay3 |oJauod 03 buimopeysalos pue Moeqysels
JO sanbiuyosay ay3 Yyim MJom sjuapnis aAeH :dil

»'BSSI[OW ‘BW s,31 ‘aIpes SSI,, (qe"8’2'9'm)
*dA1leJIRU Y3 Jo Buped ayj sAaoidwi 0] pue )|
JcsAemAue ‘Apej xoelq -9JI| ®J0W SsJd3deJRYD Y] xew 0] ‘uondlidsap
18) ‘pjO 1Y YIUM Juem eAejieym jessiiap, | pue anbojeip se yons ‘sanbjuydal sasn juapnis buped/anbojeiq "¢

8-9 sope.d ~m=_u_.:$ O9AlLjeldleN SSoO.Appy 0] Am<Uu_v Sed.ldy uoil}dall0) snd04
weuboid buniipm suljod ayl



G aded 9T02¥'C

QUJRREITEY]
Jo Buluiea| ayj sulldapun sjuapnis aAeH :dip
(€°8'L'M)
"waas Aew Aay3 [andd moy Jajjew '9OUDIDAXD J0 JUDAD UO 03|24 SsJaloedeyd (8- sope.ub)
ou ssaupupf yim ajdoad 3pal) sAemje 03 paules| 10 9ousIadxa ay3 woJj paudes| siayoeleyd
9A ] * * " 9]doad pjo 9A0] 03 paules| aA,] ‘Aepo] | 3BYM UO SJUSWWOD Jusdpnis ‘g pue / sapesb ug UuoISN|DU0D DAIIBYDY /L
"U00S A4aA BIp p,ays 1ey3
pue |ejdsoy ayj ul sem ays eyl Jlaquiswi Ajwe) (9¢°8'/'9"M\) "ousiadxa Jo (9 apeub)
e wo.lj paudea| J 'a4ay3i ,3,USem ays °Sa/300d | SJUDAD dAljelIeU Y3 WOy SMO||04 Jey] Alols ay)
uosuyor ssiy bulq o3 juam 1 ‘sewisidyd jey | 03 buipua |ed1bo| e sapiaold Juspnis ‘g apedb ug uoisnpuo) /Z

8-9 sope.d ~m_‘__a_.:s O9AlLjeldleN SSoO.Appy 0] Am<Uu_v Sed.ldy uoil}dall0) snd04
weuboid buniipm suljod ayl



The Collins Writing Program
Teaching FCAs for Narrative Writing, Grades 6-8

When introducing new FCAs to your students, you may want to consider the following steps, based on a
modified version of P. D. Pearson and M. C. Gallagher’s gradual release of responsibility teaching model.

Step One: Select an FCA and ask students to complete a Type One writing assignment. For example, “We are
going to be studying ‘vivid and precise vocabulary’in narrative writing. In at least four written lines, define
‘vivid and precise vocabulary’ and give examples of vocabulary this is and is not vivid and precise. If you are
not sure what to write, give your best guess. You’ll have three minutes.” This activity will give you an
immediate sense of what students know or don’t know and an opportunity to see if there are differing
definitions of the terms.

Step Two: After sharing what students think, share your school’s official definition for the FCA and begin to
explain any words in the definition that students may not know. Give students examples so they can see exactly
what you mean. A great source for examples is Appendix C of the Common Core that gives samples of student-
created assighments that meet the standards. Then ask for examples from everyday life to be sure that
students have a full understanding of the FCA before they have to apply the skill in a more-rigorous academic
situation. For example, you might ask, "Here is a description from yesterday’s newspaper describing

Would you consider it vivid and precise? Give two to three specific examples to support your opinion.”

Step Three: Give frequent Type Two quizzes that ask students to produce brief written answers to demonstrate
that they understand the FCA. For example, after reading a short story, you may ask students, “On a one-to-
five scale, rate the introduction to the short story on whether or not it had an ‘engaging situation or setting.’
Give two examples to support your rating.” Many of the standards in the Core may be new to students. Asking
them to demonstrate understanding of “engaging situation or setting” will give students a chance to become
familiar with the terminology and practice applying the concepts to others' writing before they have to create
new text to meet the standards set by the FCA. It is always easier to judge than to be judged.

Step Four: Have students edit past papers from their writing folders (other students’ and their own) for the
FCA. Have students find examples of the FCA or find places where the FCA was missing or in error. Then have
students edit directly on their past papers. This step helps make the transfer from knowing to using. For
example, if the FCA is “reflective conclusion,” ask students to edit past narrative papers for “reflective
conclusions.”

Step Five: Assign the FCA on an original (Type Three) paper and permit the students to peer edit for the FCA
(Type Four). Many students are convinced that they know and can apply a skill only to discover a peer has a
different understanding. This practice will give students an opportunity to try out the skill and get feedback
before the teacher officially evaluates them. A highly effective variation of peer editing is to ask a student to
volunteer to read or show on a document camera the section of the paper that demonstrates the FCA in
question, with the promise that if the writing does not meet the standard, the teacher and class will fix it,
guaranteeing a good evaluation.

Step Six: Evaluate the class set of papers for the FCAs in question and determine if the class can apply the FCA
in an academic setting. In some cases, more instruction will be necessary, but you will have the benefit of
authentic student examples to show the class.

Step Seven: Repeat the FCA on new assignments until you feel the students have mastery. One of the
advantages of the Core is that it requires the same skill over many years and many subjects; for example,
students are asked to use dialogue and establish a situation from grades 3 to 12. As students progress, some of
the skills will become habits, and once the skills are habits, students’ intellectual energies can be directed to
producing writing with more sophistication and nuance.

Step Eight: Post or publish some of the best examples of FCAs from student work (Type Five). This practice
will give students examples of transitions, effective use of dialogue, and strong conclusions. It also provides
recognition and motivation for the top performers.
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