The Collins Writing Program
Focus Correction Areas (FCAs) for Informative Writing
Grades 6-8

The Common Core categorizes writing into three types: argument, informative/explanatory, and
narrative. This document provides users of the Collins Writing Program with focus correction areas (FCAs)
for informative writing in grades 6 to 8. The FCAs listed and described here do not include all writing skills
(conventions of language, style, etc.) but instead focus on the critical, specialized skills that students will
need to be effective informative/explanatory writers. In addition, it would be impossible to focus on the
FCAs listed here and not teach many of the other Common Core State Standards; for example, the skills
we list as FCAs also impact Standard 4 (clear writing), Standard 5 (revision), Standard 6 (using
technology to produce and publish), Standard 7 (conduct short and sustained research), Standard 8
(gather information), Standard 9 (draw evidence), and Standard 10 (write routinely).

The Core introduces informative writing from the earliest grades, asking students in grade 3 to “write
informative/explanatory texts to examine a topic and convey ideas and information clearly.” The anchor
standard for informative/explanatory writing in grades 6 to 8 requires students to “examine a topic and
convey ideas, concepts, and information through the selection, organization, and analysis of relevant
content.” The Core is not changing the basic skills of informative writing but asking students to write
about more complex topics at a deeper level.

Informative Vocabulary: On page 2 is a list of general academic vocabulary words related to
informative/explanatory writing. It is not a complete list but is an excellent starting point.

Critical FCAs List: Beginning on page 3 is a list of critical FCAs. In column two, each FCA is described
and referenced to the specific standard in the Core. Column three has examples of student-level text that
would meet the standard set by each FCA.

Eight-Step Process: On page 6, you'll find an eight-step process to teach FCAs to mastery. Don't let the
fact that there are eight steps cause undue concern about time. The steps include activities you are doing
already and may be done over a period of days or weeks. In addition, the steps use all aspects of the
Collins Writing Program, from Type One, accessing and assessing prior knowledge, to Type Five,
publishing the best examples for the class to use as models. Because the FCAs listed on pages 3-5 are so
critical, the time spent teaching and perfecting them is well worth the investment.

Consistent Terminology: Because the Common Core Standards are for literacy in all subjects, we
encourage teachers to use the FCAs as they are presented here so that students have a consistent set of
expectations and a common language across subjects and grades. Some teachers might find these FCAs
too prescriptive or formulaic, and, for our most sophisticated writers, this criticism may be valid, but for
many of our students, these standards and FCAs will be new and will need to be presented as clearly as
possible. As students become more capable with informative writing, consider adding qualifiers to make
the FCAs more rigorous.

As you consider how specific to make an FCA, remember that the tests for the Core (PARCC and Smarter
Balanced Assessment Consortium) are same day events. Students will not have the benefit of extended
time to consider and reconsider their approach and structure. The FCAs provided here will give students
specific criteria that is essential for informative writing. Students will be able to show their creativity and
style through word choice, sentence structure, selection of details, examples, and text structure.
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The Collins Writing Program

Focus Correction Areas (FCAs) for Informative Writing

Grades 6-8

Informative Vocabulary: The Core divides vocabulary into two types: domain specific and general
academic. Domain-specific words and phrases are “specific to a particular field of study,” and, therefore,
are more likely to be taught directly. General academic words and phrases are “vocabulary common to
written texts but not commonly a part of speech” (CCSS, Appendix A, p. 42). David Coleman, one of the
authors of the Common Core, calls general academic vocabulary “the language of power.” Here are some
general academic terms with brief, student-friendly definitions that you will need to know:

analyze

category
cause/effect

classification
cohesion
comparison/contrast

concept

concrete details

content

convey

domain-specific vocabulary
formal style

graphics
heading/subheading

logical
multimedia

organization
paraphrase

plagiarize
preview
quote

quotation

relevant
slang

source
subtitle

transition

to consider more than one opinion on a topic or question before drawing your
own conclusions or to consider a topic or question carefully by breaking your
response to it into parts

the name for a group of things organized according to shared qualities

a way to organize writing that explains what made something happen (its
cause) and what the results were (its effect)

to arrange by similar qualities

the order of your ideas and how you link them together to form a unified whole
a way to organize writing that shows how things are alike (comparison) and how
they are different (contrast)

an idea, usually something you cannot touch or see

specific, particular points, features, or parts

the ideas or subject that your writing expresses

to tell or explain clearly so that the reader can understand without confusion
words that are used in a subject that are usually not used in other subjects
written in a serious voice that avoids casual phrasing, slang, and contractions
but can include I

a drawing, usually made up of lines

a short statement, usually in a different typeface, that describes what a section
of text is about

each idea that follows is connected to the one before so that it makes sense
use of several types of media such as text, pictures, video, and sound

in writing, the order of ideas and information

to express what is said or written using your own words and in about the same
number of words as the original speech or piece of writing

to use or copy another person’s idea or work and present it as your own

to show what is coming, to tell a reader how a piece of writing will be organized
to include the exact words of another writer or speaker in your own writing to
support a particular point or claim while attributing the author

a phrase, line, or paragraph put in quotation marks that you include, word-for-
word, in your own writing while attributing the author

closely relates to and supports the point you are making

words or expressions that are not formal, “street language” not “school
language”

the book, magazine, or article in which the story, argument, or piece of research
you are summarizing, paraphrasing, or quoting first appeared

the second title, usually under the main title, that is often longer and explain
the title

a word or phrase that helps the writer change from one idea to another

The Collins Writing Program strongly recommends the Vocabulary Card assignment in Improving Student
Performance (pp. 73-76) as a strategy to teach these terms.

2.4.2016

Page 2



€ 93ed 9102'%'C
‘pasn Aay3 anbiuydal syl
(uoniuiyap Aq uoneziuebuo) AJauapi syuspnis aAey ‘uibiew o) ayy ug :dil
©** punoj
uijoud e s1 uanio * * * sl UoIIPeal duNWIL (ez'8'£'9°M) "1sediuod/uosiieduwod
uy ,uainib bunes o3 uoioeal saunwiwi ue, pue ‘109)j9/9sned ‘uoilediyissed ‘uoniulap
se olullD oAep oyl Aq pauljap si aseasip deils) | buisn uonewlojul ayl saziuebio Alead usapnis ‘640 13D "¢

‘juawizeal] pue swoidwAs s 3noge mouy

/e pjnoys am ‘pea.idsapim 0s S| 9seasip Siy3
2snNeJag '9seasip Jkljad aAeY OYM SIaWo3isnd
03 Jeadde swajl asay ] ¢Swajl 9ad uainib

‘uoionpodjul Jlsyl ul 1, @sn o3 jou
Ssjuapnys abeanoou3 ‘pasn buiaq uoneziuebio
a3 Jopead ay3 S||93 Juapnis ‘malnald ug :dil

(eZ'8’/Z M) "MOJ|04 03 SI 3eyMm
pue paziueblo si bBuim ay) Moy Japead S||9)

(8- sopeub)

aAey snuaw Auew oS AYM 1apuUomM 1oAd NOA pig| pue 21do] seonpoJdiul Juapnis ‘g pue / sapedb ug M3IA34d /o1do] oJdjuT T
‘anbiuyoal A103onpoJiul
ol1Dads e se 3|dwexa |ensnun ue Jo uolisanb
bupjoaoud 3ybnoyy e asn sjuapnis aneH :diL
'9SPaSIp JBI[aD aARY OYM SI1aLioIsnd (ez'8'£'9" M) "1noge a2q ||Im BuRm ayj jeym (9 apeub)
03 |eadde swa3l 8say | ¢SWajl 9944 uainib pueisiapun |im 3dwold ayj pead Jou sey oym
aAeY snuaw Auew 0S AYUmM Jopuom 1aAs noA pig| Japead e os 21doy saonpodiul Juapnis ‘g apelb ug oidoj onur T
J1dINVYX3 NOILldIdOS3d SvOd
uoisnppuod buoJis ‘e uoisnppuod buo.Jls ‘e uoisnpuod buoJls ‘6
9JA3s Jlewiod g 9JA3s |jewiod g 9JA3s |jewiod g
# Aengesonu 7 # AMengeson u '/ # AMenqeson u '/
Ajuaep/Ajun jeyy suonisued] "9 Ajuiedp/Ajun jeyy suonisuedy "9 suonisuedy/ydesbeied 9
sajonb ‘suoniulyap s9jonb ‘suoniuyap sajonb ‘suoiyiuyop
‘siejap ‘syoey v yum dojanaaq s ‘sjieyap ‘syoey U yum dojaaaqg s ‘s|ie3ap ‘syoey U yym dojpaaq s
oiydedb pajaqe ‘v oiydedb pajaqe v oiydeab pajaqge ‘v
jewio4 ' jewiod g jewiod °'g
uonezjueb.io Jedn "¢ uoneziueb.io 1e3d|) ‘¢ uoneziueb.io 1e3d) ‘¢
MdIAd4d /o1d0o] ddnpoJjur T M3INDAd /o1d0o] @o3npoJjur T o1do} @o3npoJjur "t
8 9pedd .10} svOd4 £ @pedy .10} syD4 9 9pedy .10} svyId

‘JUB3U0D JueAd[aJ JO SISAjeue pue ‘uoijeziuebo ‘uoiidaas ayl ybnoiyl
uoizewiojul pue ‘sydaoduod ‘seapl AoAuod pue 21do] e aujuexa 0] S1xa3 Alojeue|dxa/oAijewlojul )M plepuels loydsuy

(g 19na7 838 >28yD 99S ‘SyD4 SUOIJUSAUOD) J0H :9I0N)
8-9 sape.dn ‘Bunlip dAIRWLIOJUT SSD4PPY 03 (SYDd) Sseddy uoI}da.1i0) SND04

welboid bunLip suijjod ayyt




¥ 98ed 9102+

"uibiew

1J3] 9Y3 Ul paJjaquinu pue paxoq Jo pajadid

aJe spJom Aueingedop “|njdjay aq ued (9-+)

uonod Ul ediA & abue. 1o (u) Jaqunu dypads e Buipinold dil
0] S§S2.)S 919A9S Wodj ‘sasned a/dijnw aJe

/ (Pz'8'£'9'M) "d1doy By} ule|dxd

2.49Y3 18eY3 9A1/9q S19Y21easal ‘Uoilippe ug 10 IN0GE WLIoJUI 0] (123(gNS B3 0] PaIefe.

"uos.ad 03 uosiad wodj Aiea [sWoldwAS eyl Z |spiom |eo1uyoay a°1) AJejnged0A dlads-ulewop 4 GESONT “/
asnesaq [psoubeip |03 pJey sI 9seasip Jele) I pue abenbue| asipaid sasn A[309.4400 JUSPNIS [# aeoon u

‘Buisn aJe Asyy suonisuely

3y3 JO aleme aJe Sjuapnis jeyl Sadnsua

pue 23en|eAa 03 Jaisea 3 sayew adoedd siyl
‘suoljisuel) ayl Xoq Jo 32410 syuspnis aney :dil

(02°8L'9'M) "uonippe ui ‘osje

** r asoubeip djay pjnoo ‘a)dwexa 4o uayjoue b6 3 ‘deapp sydedbeded suen/b
ey umBE_\ trrs) EBQE\WE usamiag sdiysuolle|al ayl aew o3 suollisuel
:syeauq ydesbeised Jesd pue s)ealq ydeisbeied Jes|d sasn Juspms suonisuety/ydesbesed *9

LeAuew moH, ‘uonsanb

J19y3 Jamsue sdjpy Jaquwinu ay] ‘alinbad

[I'm 3dwoad Jo jJuswubisse ayy [1esp yonw
MOY JO 9SUSS B SJI93ldM Juapnis sanlb (syoey
g-9 "6 9) abued e 4o (u) Joqunu e buisn :diL

‘109 A9y3 Yonw moy
1933eW OU pPaysiLINoulapun awodaq pue Apoq ay3
03Ul SJUBLIINU 3B JoUURD 3Se3SIp 2ei[ad YIIM

a/doad "aJl] Jo awil Aue je uibaq ued swoldwAs (qz'g8’z'9'm)
"A31ned [eujwiopqe ay3 10 Jej|ad ay3 paj|ed Apoq *21d0o3 9y3 Inoge Jspead syl wJiojul 03 sajonb
B3 JO U0I108S BY] 191 paweu S| 9seasIp delld) 10 ‘suoiiuap ‘sjielap ‘syoe) sasn juapnis | sajonb ‘Jop ‘sjieiap ‘syoey u AdQ 'S

'sojydeub J1ayy 03
suonded Jo ‘sjaqge| ‘sa)313 ppe sjusapnls aney :dil

"aunsa)ul (ez'8’2'9'M) "21d03 pueisispun
[lewsS 3y3j Uo sndoj yum walsAs aAllsabip siopead djay 03 eipawniinw 40 (sa|gey ‘sueyd)
ay3 Jo buimedp pajage| e sapinold Juspnis solydedb sasn juapnis ‘ojelidoidde uaym oiydedb pajaqe v

‘wayy buowe wouy
9S00YD p|N0d S3UaPNIS J0 ‘syuswubisse jualaip
uo yJ4 ue 9g p|nod sjuswWsa|d asay3 Jo yoex :dil

(ez'g’L'9'M) "o1dO)

** rJ9Ip 884y uainib v juawieady pusayaidwod Japead ay3 djay 03 eipawjnw
** = 9pnpuj aseasip| pue ‘soiydesb ‘sbuipeayqgns ‘sbuipeay ‘saj3ngns
2el/ao Jo swoldwAs uowwo) :swozdwAs | o1eandoe ‘sa3y sasn juspnis ‘ojelidoisdde uaym jewioq '€

(g 19na7 838 >28yD 99S ‘SyD4 SUOIJUSAUOD) J0H :9I0N)
8-9 sape.dn ‘Bunlip dAIRWLIOJUT SSD4PPY 03 (SYDd) Sseddy uoI}da.1i0) SND04
welboid bunLip suijjod ayyt



G aged 9102%'C

"uoIsnppuUod
2U3 Ul padNnpoJaul Jou si uoiewdoul mapn dil

"Jusjenald (J2°8'2'9°M)

aJow buiuwiooaq 03 swads pue )i Jo awiy| ‘4aded ayy Jo Apoq ay3 ul pajuasadd uoijeue|dxa

Aue je yeadde ued 3J 'aseasip buigesip siyi Jo 10 uopewdojul ayj spoddns pue dn swins
WIIA e awo23q Aew noA jeyl aieme aq ‘Ajjeuld jeyl Joauuew e ul daded ayj sapnpuUOD JuspnlIs uoisnjpuod buo.ais 6

‘anbojelp |ensed pue ‘suoneiAralqqe
buibessaw 1xa3 ‘bue|s spioAe jJuapnis :diy

‘Buiieys ssepp pue bupm

,'ezzid joy pue pea.iq poob auQ adAl e ybnouayy 3si| e a3edauab sjuapnis
:sainseald ajdwiis ayj jo awos Aolua 03 a/ge| aAey JO ‘9S00YD 03 YdIYM Woldj spiom Alejngedon
g 10U [[IM BSeasIp SIYl Ym paidilje a/doad, dlwapeoe Jipads Yyim sjusapnis apinodd :dil
UM “dayiey , ‘wajgo.d siyz arey noA ji ezzid
2 UMOP JIOM UBAD 1, UBD NOL,, 40 ,’Sso1b Ajjeal (22°82'9' M) "yooads AepAlana
‘AJjead ade swoldwAs ayi Jo aWosS,, 3IM 3,U0q uey3 Jayied 9jA3s |BWIO) B SBSN JUSpNIS 9JA3s Jlewiog "8

(g 19na7 838 >28yD 99S ‘SyD4 SUOIJUSAUOD) J0H :9I0N)
8-9 sape.dn ‘Bunlip dAIRWLIOJUT SSD4PPY 03 (SYDd) Sseddy uoI}da.1i0) SND04
welboid bunLip suijjod ayyt



The Collins Writing Program
Teaching FCAs for Informative Writing, 6-8

When introducing new FCAs to your students, you may want to consider the following steps, based on a
modified version of P. D. Pearson and M. C. Gallagher’s gradual release of responsibility teaching model.

Step One: Select an FCA and ask students to complete a Type One writing assignment. For example, “*We
are going to be studying conclusions. In at least four written lines, define 'strong conclusion’ and give an
example. If you are not sure what to write, give your best guess. You'll have three minutes.” This activity
will give you an immediate sense of what students know or don’t know and an opportunity to see if there are
differing definitions of the terms.

Step Two: After sharing what students think, share your school’s official definition for the FCA and begin to
explain any words in the definition that students may not know. Give students examples so they can see
exactly what you mean. A great source for examples is Appendix C of the Common Core that gives samples
of student writing that meet the standards. Then ask for examples from everyday life to be sure that
students have a full understanding of the FCA before they have to apply the skill in a more-rigorous
academic situation. For example, you might ask, "Would 'Hi, my name is Joe, and I'm going to tell you about
a disease I just learned a lot about’ be an effective introduction? If so, why? If not, what would be?”

Step Three: Give frequent Type Two quizzes that ask students to produce brief written answers to
demonstrate that they understand the FCA. For example, after reading an article, you may ask students,
“"Write your own three- to five-sentence strong conclusion,” or “On a one-to-five scale, rate this article on
domain specific vocabulary and explain your rating.” Many of the standards in the Core may be new to
students. Asking them to demonstrate understanding of “formal style” or to rate and explain the author’s
use of “organizational structure” will give students a chance to become familiar with the terminology and
practice applying the concepts to others' writing before they have to create new text to meet the standards
set by the FCA. It is always easier to judge than to be judged.

Step Four: Have students edit past papers from their writing folders (other students’ and their own) for the
FCA. Have students find examples of the FCA or find places where the FCA was missing or in error. Then
have students edit directly on their past papers. This step helps make the transfer from knowing to using.
For example, if the FCA is clear paragraphing and transitions, ask students to edit past informative papers
for paragraphs and transitions.

Step Five: Assign the FCA on an original (Type Three) paper and permit the students to peer edit for the
FCA (Type Four). Many students are convinced that they know and can apply a skill only to discover a peer
has a different understanding. This practice will give students an opportunity to try out the skill and get
feedback before the teacher officially evaluates them. A highly effective variation of peer editing is to ask a
student to volunteer to read or show on a document camera the section of the paper that demonstrates the
FCA in question, with the promise that if the writing does not meet the standard, the teacher and class will
fix it, guaranteeing a good evaluation.

Step Six: Evaluate the class set of papers for the FCAs in question and determine if the class can apply the
FCA in an academic setting. In some cases, more instruction will be necessary, but you will have the benefit
of authentic student examples to show the class.

Step Seven: Repeat the FCA on new assignments until you feel the students have mastery. One of the
advantages of the Core is that it requires the same skill over many years and many subjects; for example,
students are asked to introduce a topic from grades 3 to 12. As students progress, some of the skills will
become habits, and once the skills are habits, students’ intellectual energies can be directed to producing
writing with more sophistication and nuance.

Step Eight: Post or publish some of the best examples of FCAs from student work (Type Five). This practice
will give students examples of clearly written position statements, well-explained reasons with support, or
strong conclusions. It also provides recognition and motivation for the top performers.
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